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HOW TO TALK TO STUDENTS SO THEY LISTEN TO YOU

Words are powerful. They have the abil-
ity to inspire, motivate, and persuade; or
discourage, dismiss, and dissuade. The right
words show respect, gratitude, commitment
and excellence.

It’s important in teaching to choose
your words wisely because they expose the
number one ingredient to success: attitude.
In the classroom, a positive collaborative
mind-set can mean the difference between
winning the love of your learners or losing
it, developing teamwork or destroying trust,
reaching your upmost objective or not.

As teachers we all know that our voice is
a teacher’s most valuable asset. Our words
and tone of voice have a profound effect on
students. By tuning in to the language we
use with learners we can empower our stu-
dents, helping them to learn new skills and
become their best selves.

Key words and expressions: teacher’s
voice, behavior, audibility.

The one thing teachers do most often is
talk. With talking they transmit not only in-
formation, but also mood, atmosphere and
emotions. Moreover, how we speak and what
our voice sounds like have a crucial impact
on class. Harmer recommends three issues
we should think about when considering
the use of the voice in the management of
teaching: audibility, variety and conserva-
tion /3:45-64/.

e Audibility

The teacher’s voice needs to be effec-
tive in a variety of circumstances. Teach-
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Think twice before you speak, because your words
and influence will plant the seed of either success
or failure in the mind of another.

Napoleon Hill

ers need to be audible. Students at the back
of the class must be able to hear them as
well as those at the front. Switching from
one-to-one and small groups to whole—class
and games situations, teachers have to have
adaptability as one of their abilities. Audi-
bility, however, cannot be divorced from
voice quality. Teachers need a voice which
projects well and appropriately in all these
circumstances and which is also pleasant to
listen to. Teachers do not have to shout to
be heard or to sound understandable. Good
voice projection is more important than
volume. Speaking too softly or unpleas-
antly loudly are both irritating and unhelp-
ful for students. Expressive voices, used in
an imaginative way, draw students in and
make them want to pay attention and listen.
If such a voice has quality and liveliness,
they will be motivated to attend, participate
and learn.

Just as teachers have to use their voices
over long periods of time, so students are
required to listen to, or at least hear, teach-
ers’ voices during class, the school week or
semester. Meanwhile, the discomfort the
teacher is experiencing is transmitted to
students. They also feel uncomfortable and
they lose confidence in the teacher and be-
come disturbed. Unintentionally, disrup-
tive behaviour may be the outcome. Teach-
ers should avoid ‘raising their voice’ in the
sense of shouting or using a higher pitch,
since this itself, may have an even more
disturbing effect on the group. As a result,



learning and positive activity is no longer
possible. Besides, shouting over the noise of
the class is a sure way to get a sore throat.

When a voice is being badly used and
abused in the classroom, this has negative
effects on the students. A voice that is un-
controlled can often lead to misbehaviour.
Students respond inappropriately when
they feel that the teacher’s voice is patron-
izing, too loud, monotone or weak. Bad be-
haviour can result from the lack of knowl-
edge teachers have about the effect of their
voice on their students.
Variety

Harmer mentions that it is important for
teachers to vary the quality of their voices
and the volume they speak at, according to
the type of lesson and the type of activity.
The keyword is ‘variety’. Our voices can
be varied along a number of parameters:
volume (how loud or softly we speak), pace
(how quickly or slowly we speak, and how
we use pausing), pitch (how high or low in
our voice range we go), modulation (how
we adjust the tone of our voice to convey a
mood). If your voice is too high pitched, it
can sometimes sound desperate, apologetic,
and it seems as if you are asking students
for permission when you are giving direc-
tions. The key to making the voice more
interesting is to practice varying the above
mentioned parameters. Remember that
a tired voice can rarely be an interesting
voice /3:45-64/.
Conservation

The most common problem associated
with the untrained voice is a lack of knowl-
edge of good breathing habits. Breathing
properly means being relaxed (in the shoul-
ders, for example, and not slumped back-
wards or forwards), and using the lower
abdomen to help expand the rib cage, thus
filling the lungs with air. If breath is con-
sistently only taken into the upper region
of the lung, then the foundation support
needed to expel the air will be insufficient.
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This leads to constrictions in the throat that
will inhibit the voice. This is a very fre-
quent problem in teachers’ voices.

Warm and expressive voices, used in
an imaginative way, draw students in and
make them want to pay attention and lis-
ten. If such a voice has quality and liveli-
ness, they will be motivated to attend, par-
ticipate and learn.

In order to motivate, inspire and persuade
students, teachers should:

» More often use the word ‘you’
than T.

“When attempting to influence anoth-
er’s thinking, the words ‘you’ and ‘your’ are
among the most persuasive words because
they refer directly to the listener,” Darling—
Hammond explains /1:13-16/. “Conversely,
the self-centric pronouns which refer di-
rectly to the speaker are not as convincing:
1, ‘Me, ‘My,” and ‘Mine,” or ‘We,” ‘Us,” and
‘Our, which refer to the speaker’s group
or company.” The frequent use of the word
“you” answers the audience’s unspoken
question: “What’s in it for me?” “The point
is, whether it’s a formal presentation or a
casual conversation, avoid speaking from
your perspective the whole time; choose
words that directly address and include
your listeners.”

» Use students’ names.

“The most important word in any lan-
guage is one’s own name,” Murray says
/4:32-34/. “Your name carries a potent
amount of emotion. When you make the
effort to learn, remember and use another
person’s name appropriately, you not only
convey to that person that he or she is im-
portant to you, you instill self-worth with-
in them.” In turn, they are likely to view
you as a thoughtful caring person who lis-
tens well and pays attention to important
details.

» Practice the three As: Appreciate, Ac-
knowledge, Ask.



Simple words that show a person they
are valued generate positive emotions and
create job satisfaction. “Taking the time to
sincerely say to another, ‘Thank you, I re-
ally appreciate your efforts,” or ‘We couldn’t
have done it without you!’ can really boost
morale, Smith states /6: Forbes.com/.”

» Use a warm but professional tone.

A recess teacher tells a preschooler, “Ani,
I noticed that you invited Karen into your
game when you saw him standing alone.
You really remembered our rule about in-
cluding everyone!” By avoiding baby talk
(“We’re being so good today!”) or overly
sentimental language (“Honey, you're just
the best little includer!”), she shows that she
takes them seriously and sees them as com-
petent and independent learners.

> Convince with cause-and-effect
phrases.

In persuasive or argumentative speak-
ing, we try to convince others to agree
with our facts, believe our claim, share our
values, accept our conclusions, Smith says.
“One proven approach to convince your
audience is cause-and-effect reasoning.
It’s a method that helps your listeners see
why things have happened or will happen
as they do. It shows the inevitable linkage
between what happens first and what hap-
pens next as a result.

» Make your expectations clear.

Teachers should tell the class what they
expect of them. What kind of contributions
they want them to make in their field, and
in the world. Being passionate and genu-
ine is a great idea. Even avoid the “Some
of You” speech (“Some of you will become
lawyers, some of you doctors..etc”). Save the
speech for one of the last classes you have
with them (not the last class) and make it
personal. For example: “David will find a
cure for cancer, Areg will give Bill Gates a
run for his money, ...”. Add a bit of humor
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and make sure it’s obvious to the students
that you have got to know something about
every one of them.

> Reinforce children’s positive behav-
iors.

Reinforcing language identifies and af-
firms students’ specific positive actions and
encourages them to continue their appro-
priate behavior. For example, to a group
that showed welcoming behavior toward
one another at lunch, an adult might say,
“I saw that you included everyone in your
conversations. That helped make lunch-
time pleasant for everyone at your table.”
With these words, the adult lets the chil-
dren know that he noticed their positive
behaviors. He also helps them see how they
and their classmates benefited from those
behaviors.

> Use direct language.

Whether giving directions, noting posi-
tive behaviors, prompting children to re-
member rules, stopping misbehavior, or
holding a discussion, it’s important to use
clear, direct language that is free of innu-
endo or sarcasm. With words, tone of voice,
facial expression, and body posture, you
can communicate calmness and respect. In
this way, you’ll avoid shaming and judg-
ing children, keep the focus on the positive
behavior you want to see, and reduce the
likelihood of power struggles.

Research has shown that using clear
instructions and right chosen words help
reduce violence, enhance cooperation
and problem solving, and foster academic
achievement. Teachers with social emo-
tional competence develop supportive re-
lationships with students, build on student
strengths and abilities, establish behavioral
guidelines, coach students through con-
flicts, encourage cooperation, and model
respect and appropriate communication.

Students are more likely to be emotion-
ally and intellectually invested in the class-



es in which they have positive relationships
with their teachers. Therefore, teachers
who build positive relationships with their
students may enjoy the following benefits:

e Increased levels of students’ inter-
ested in and enjoyment of the class.
Increased levels of students’ academ-
ic achievement.
A decrease in the occurrence of class-
room disruptions /4:73-78/.

When asked how they evaluate instruc-
tors, students say that they value:
1. Presentations which are clear, under-
standable, and well organized,;
Classes in which they feel that they have
learned something of significance; and
Instructors who stimulate their interest
in the course, encourage questions and
discussion, are open to students’ opin-
ions, and are sensitive to students’ con-
cerns, confusions, and progress.
Effective teachers aren’t boring. They
grab students’ attention, focus on prob-
lems and puzzles, and bring abstractions
to life. They care about their audience, and
are well-organized, clear, and expressive.

2.

They also have a distinctive voice, which
expresses their personality, approach, and
style. Above all, they convey the excitement
and the significance of their topic. They are
effective speakers. Their teaching style re-
flects their personality /7: 35-43/.

Teacher trainings held in Armenia do
not ensure skilful teacher-student inter-
action, in spite of the knowledge that un-
derstanding of human relations theories
produces a positive change in teachers’ atti-
tudes and a corresponding positive change
in classroom climate. There must also be
paved a new type of teacher training that
emphasizes the manner in which learning
occurs. Equally important, this new type
of training should focus on teachers’ un-
derstanding of themselves and the ways
in which their perspectives of a particular
situation at a particular time may influence
their various decisions and behaviour.

If Rudyard Kipling was right, words are
the most powerful drug used by humanity,
whether we use that drug to heal or harm
lies in the power of the tongue.

Article submission date 06.02.14

REFERNCES

Darling-Hammond L., ed., Studies of Excellence in Teacher Education, Washington, DC:

American Association of Colleges for Teacher Education, 2000.

org/PrintContent.asp?ContentID=10381.

ing, Pearson Education Limited, 2007.

. Grissmer D., Nataraj S., Kirby D., Teacher Turnover and Teacher Quality, www.tcrecord.
Harmer J., How to Teach English. An introduction to the practice of English language teach-

. Murray Ch., Supportive teacher-student relationships: Promoting the Social and Emotional

Health of Early Adolescents with High Incidence Disabilities, Childhood Education 78.5:

285-290, 2000.

. Phelan P., Davidson A., Locke H., Thanh C., Speaking up: Students’ Perspectives on

School, Phi Delta Kappan 73.9: 695-704, 1992.

March 26, 2013.

364-365, 1996.

56

Smith J., Words and Phrases that Inspire, Motivate and Persuade at work, Forbes.com,

Testerman J., Holding At-Risk Students: The Secret Is One—on—One, Phi Delta Kappan 77.5:



bhLMEU PNUBL NRUUTLNULEPR £6S, NMNEULR LMULL LB LUGL

Uuvh UTuNha3udv

To. Upnyfjunp waywis huwglpulpun wlpwlpun dwalwywpdwlput hwdwguwpwiah

oyup (Eqnitliph puuwfwanwn dkpnphljugh widphnup nngliip,
Uwnwywpdwlumi glupnignibiliph jpleiudnt

Uwujuywupdh yupybtmnipynitu wnwehu htipphu tpind B unynpnnubiph htwn pthdwu
dudwuwly: Uw L yuwmawnnp, np ytipohu mwphubtiphu dkéwgty L htmwppppnipiniup dwu-
Juwndh dwutwghnwwu b wuduwluwu npujutiph Yhpwuwydwuy, smdwu b qupgug-
dwit hhduwhwnpgh Yytpwptipuwy, b wju nhnynmd § npyjtiu niuwunn -niunigwunn thnfuhw-
npwpbipnipyuu pupn nt puqiuwytipnm gnpoépupwg:

Thnlu punwit mwph wnwy dwujuwyupdwhngbpwuwluu niuntduwuhpnipyniuutinp
wwuwgnigly kB, np Ghpw, ggnipnipyudp b jutwdpny Junnigwsd funuph dhongny unynpn-
nh unwm Jupt h K nppuuu yEpuptipdniup wnwowgutp wiugud ntuniguuynn wdkuwpwnn
Wniph hwuntiy, Uhdwgut) upw unynpbnt nppuwuwméawnn, yepuguly jupguonipniup b
hwuuti] hwonnnipyuu: Wuw huny, unyu hnnpjuomd yephwuynid Eu dh pwupp hhtuwhwp-
gtip' ntunigsh duyuh, mnuwyunipjwy, punpywd puntiph b, puhwung wndwdp, unynpnnuk-
h hwunbtiy Jepwpbkpdnmuph yhpwptipw), b npn) wnwewplubiph thongny' thnpa L wpynid
nwdnd wy 21-pn nuph dwujujupdmpjuu jupbnpugnyu hhduwhwpgtinhg iy hu:

Lnpyfwdh ulsplpupuguiu ypuplgeiyp’ 06.02.14 pa.

KAK OBIDATBCA CO CTYAEHTAMMU, YTOBbI OHU TEBA CIIYHIAJIN
AHU MAHYKAH

Loyenm xagedpu memoouxu o6y4ueHuss UHOCMpPAHHbIM A3bIKAM APMAHCK020
20cydapcmeentoeo nedazo2uueckoeo ynugepcumema umenyu Xawamypa Abossna,
Kanoudam nedazoeuvecKux Hayx

MacrepcTBo Ilefiarora IposIBJISIETCS IIPeXIe BCEro B cepe ero obLIeHHs C yYIalluMUCH.
VIMEHHO TI03TOMY B MOCJIEIHHE TOABI YCHJINIICS HHTEPEC IeAaTOTMYeCKOH U IMICUXOIOTUIEeCKOMH
HayKHU K Ipo6jeMe Tearorudeckoro obIIeHus KaK CJI0KHOMY MHOTOAaCIeKTHOMY IPOIECCy
B3aMMOJEHCTBUSA B CUCTEME «YYUTEIb— YYeHUK». BaXKHBIM aCIIeKTOM JIaHHOM IIPOGJIEMBI SBJISETCS
BOIIPOC O BJIUSHUU CTUJIS II€IarOTMYecKOro OOLIEHUs YYHUTeNsl Ha pa3Hble cpephbl yIeOHOHI
IesITeIBHOCTH YYEHUKOB, 3 B YaCTHOCTHU, HA UX MOTUBAIIUIO YYCHUS.

Eme 20 yieT Ha3a1 IICUX0JI0ro—IleJlarorudeckas Hayka yoeuTeIbHO JoKa3aJja, YTo [1Jis TOro
4TOOBI BOCIIUTaHUE ObLIO 3PPEKTUBHBIM, y peOEHKAa HEOOXOAUMO BBI3BATH IOJIOKUTEIBHOE
OTHOIICHNE K TOMY, UTO MBI XOTMM B HEM BOCIHTaTh. A TO WM MHOE OTHOIICHHE BCETHa
dopMupyeTcs B IATEIBHOCTH, Y€PEe3 CIOKHEHINI MEXaHU3M B3aMOOTHOIIEHHH, O6IICHUS.

[Tegarormyeckoe BO3JeHCTBUE, KaK IIPaBUJIO, COOTBETCTBYET LIeJISIM U 3aJa4aM, Ha KOTOpbIe
OPHEHTUPOBAH yYUTENb. ECIN Ie/IbI0 Mearora sSBIseTCS YCTAaHOBJICHHE TEMOKPATUYECKUX
OTHOIIEHWH CO CBOMMU YUYEHHKaMH, TO €ro BO3ACHCTBUS He MOJKHBI HOCUTh aBTOPHTAPHOTO
XapaKTepa, He J0JIKHBI OCKOPOIATE TOCTOMHCTBA YYaIlUXCS.

[Tegarormyeckoe BO3JIEHCTBUE MOJKHO CIIOCOGCTBOBATH TOMY, YTOOBI, BO-TIEPBBIX,
WHUIIMYPOBATH aKTUBHOCTD YUeHHKA, IIOCKOJIbKY TOJIBKO aKTUBHAs JIMYHOCTD CIIOCOOHA TI03HATh
OKPYKaIOIIUH MUP U Pa3BUTh CBOU 3aJaTKU; BO-BTOPBIX, IOMOYb YYEHUKY OBJIAJIETh CIIOCO6AMU
OpraHH3alluuU JesITeJIBHOCTH U B3aUMOJICHCTBUS C MUPOM, TaK KaK yYeHUK He BCera 3HaeT, Kak
pelaTh yyeOHble U TeM oJjiee XKU3HEHHBIE 3a/1a4y; B—TPEeTbUX, COAECHCTBOBATh OCMBICIEHUIO
«sI» y4eHMKa B €ro CBA3fAX C OKPY’KAIOIIUM MHUPOM, MPEIOCTaBUTh €My BO3MOXHOCTH
CaMOCTOSITEIPHO TPUHUMATh PEIICHUS U CAMOMY HECTH 32 HUX OTBETCTBEHHOCTb.
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